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Description: We have divided the state into four regions which include the Southwest, South, Valley and North region. This division was made to better meet the needs of each region of the state. It also allows for a more intimate collaboration setting for the schools in those regions. Thus far, two regional meetings have been conducted for each region. The regional meetings allowed for opportunities of professional development for the principals and coaches in the areas of mathematics, differentiated instruction, and conversations dealing with student engagement. The meetings also, provided avenues of open discussions that dealt with mathematics and reading instruction within a three-tiered model of intervention. The discussions were centered around scheduling, comprehensive utilization of the para professionals, documentation that must be completed by each school, analyzing criteria needed to be met to become a model school, written policies and procedures outlining the progression of the three-tiered of model of intervention at the school site, and sharing of ideas.

The first partner meeting was held November 7, which included celebrations of accomplishments over the first year and continuous dialogue of the coming year\'s activities. Principals and coaches of each school were required to attend for a total of thirty-two people.

The first round of classroom observations were conducted. The purpose of the observations was to set baseline data for classroom instruction improvement. The classrooms were randomly chosen from first, third and fifth grade classrooms. An observation protocol was used (this was shared with each school)to record observations and script classroom instruction/intervention. An observation was conducted at each school. A likert scale was created to convert the observation into real data. The observation protocol is divided into five sections. The likert scale addresses all five sections. The scale is a five point scale where 1 is least desirable outcome to 5 being the most desirable outcome. The results of the baseline is noted below. 

The level of direct, explicit and systematic teacher-led instruction was implemented in this classroom. 63% of the classrooms fell within the 3 to 5 range. 37% of the classrooms fell within the 2 range while no classrooms fell into the least desirable category. Students were engaged in the learning in this classroom. 92% of the students fell into the 3 to 5 range while only 8% percent fell within the 2 range. The teacher used ongoing and appropriate assessment practices to evaluate student learning. 69% of the teachers fell into the 3 to 5 range while 31% fell into the 1 or 2 range. It should be noted here that this does not necessarily reflect that teachers did not use appropriate assessment but it was not observable at the time. The teacher used a variety of teaching techniques to engage students in learning. 39% of the teachers fell into the 3 to 5 range while 61% fell in the 1 to 2 range. The classroom environment supports learning. 84% fell in the 3 to 5 range while 16% fell in the 1 to 2 range. This data helps to guide future professional development opportunities for the schools. It also provides feedback to principals and coaches concerning strengths and weaknesses at their individual schools.
