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Reading and Math Intervention 

Computer based reading and math interventions/enrichment on the Waterford (grades K-2) and SuccessMaker (grades 3-5) computer based programs were scheduled for all classes, allowing each class a minimum of 30 minutes daily in the computer lab or access to computers in their classroom in order to allow rotation of students throughout the day.  This is considered a Tier 2 intervention/enrichment.  In addition students in 3rd grade who have not mastered the foundations of reading and were identified as needing intensive intervention were scheduled for daily 30 minute sessions on the Waterford program in the computer lab.     This is considered a Tier 3 Intervention.  In addition, selected 2nd grade students are receiving 30 minutes of small group tutoring using the Sound Partners program as a Tier 3 Intervention.  
By the end of December, our Kindergarten students spent an average of more than 10 hours on the Waterford Level 1 Reading Program and 3 hours on the Phonological Awareness program.  16 students with stronger reading skills spent over 10 hours on the Level 2 Reading program which is considered enrichment for this grade.   
The majority of all 1st grade students were also placed on the Phonological Awareness program but average times are lower since they exit the program when proficiency on the skills is attained.   32 of the 1st grade students were placed at the Waterford Level 1after initial assessments.  Of these students, 16 remained at Level 1 by December.  They had completed at least 10 hours of computer based intervention, and some students had logged over 15 hours.   Because not all students started the year at Level 2 (First grade level) the average number of hours does not provide a clear picture of their overall activity.  Some students are completing Unit 4 (lessons 16 – 20) and have an average of over 15 hours.  Others are still at Unit 1 because they have spent less time on Level 2.  
58 of the students in 2nd grade are working on the Phonological Awareness program and have logged between 3 and 6 hours of activities.  2 students with severe needs are still working on the Waterford Level 1 program.  48 students are currently working on the Level 2 program and have completed close to 14 hours on the program.   40 students are independently working on Waterford Level 3 and some have completed Lesson 17 out of the 30 possible.   
Of the 3rd grade students who are receiving Waterford as a Tier 3 Intervention, 6 are on Level 1 and 16 are on Level 2.    Students who continue receiving this intervention have completed at least 15 hours of instruction.  Most 3rd grade students are receiving support on the SuccessMaker program as a Tier 2 Intervention/Enrichment have completed 18 hours plus in the area of reading (Readers Workshop or Initial Reading) and about 5 hours on the Math Concepts and Skills.  The average gain is .5 since the initial placement for Reading.  
4th and 5th grade students have spent an average of about 10.5 hours on each of the Reading and Math SuccessMaker programs as Tier 2 Intervention/Enrichment.  Average student gains since initial placement range from .47 to .70 depending on the classroom and students current levels range from 2.36 to 7.05.    

Students in 2nd -5th grades continue to work on the Mastering Math Facts daily practice.  2nd grade students continue to practice Addition fluency.  3rd grade students who have finished the Addition Fluency practice have moved to the Subtraction Fluency practice.   4th grade students who have finished the Multiplication Fluency practice are working on Division fluency practice.  5th grade students are completing the Division fluency practice.  
Reading Progress Monitoring

DIBELS progress monitoring data was collected twice monthly on all students not at Benchmark.    Winter Benchmark testing was conducted in December on all students in Kindergarten through 3rd grade and students not at Meets on the 08-09 AIMS Reading test for 4th and 5th grade.  
Winter Benchmark results: 

Kindergarten (93 students) 
Initial Sound Fluency 28% Established    54% Emerging   18% Deficit

Letter Naming Fluency 75% Low Risk   11% Some Risk   14% At risk

Phoneme Segmentation Fluency 69% Low Risk   20% Some Risk   11% At Risk

Nonsense Word Fluency 78% Low Risk   14% Some Risk    8% At Risk
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1st grade (98 students)
Letter Naming Fluency 59% Low risk  14% Some risk  27% At risk

Phoneme Segmentation Fluency   84% Established   14% Emerging     2% Deficit

Nonsense Word Fluency   43% Established   44% Emerging   13% Deficit

Oral Reading Fluency  32% Low Risk  49% Some Risk  19% At Risk
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2nd grade (90 students) 

Oral Reading Fluency   42% Low Risk   19% Some Risk   39% At Risk
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3rd grade (86 students) 

Oral Reading Fluency    49% Low Risk   26% Some Risk    26% At Risk
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Only the students in 4th and 5th grade not passing AIMS the previous year were assessed on DIBELS, and results are looking at the lowest performing students.  

4th grade (34 students)

Oral Reading Fluency     13% Low Risk    28% Some Risk    59% High Risk  
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5th grade ( 20 students)

Oral Reading Fluency     25% Low Risk    25% Some Risk    50% High Risk
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Professional Development

Teachers new to the school unfamiliar with DIBELS data reports and progress monitoring were sent to DIBELS training prior to progress monitoring being completed on their students.   Individual classroom data review also took place with these teachers to provide them with a better understanding of their students. 

Sound Partners was reviewed with paraprofessional who would be implementing the Third Tier Intervention for 2nd grade students 10/15.  

Training was provided by representatives from Pearson, the publisher of the SuccessMaker and Waterford programs, on Nov. 18.  Grade level teams were provided instruction on how to access and utilize student usage and progress reports for the computer based programs and reviewed student progress data.  
Additional Professional Development was provided for teachers in grades 1, 2 and 3 for the Math Core curriculum TERC Investigations.  Teachers were provided half day interactive review of lesson development by grade level after a full day of in-service training.  Teachers were also given an opportunity to visit classrooms of teachers who have been successful with this math curriculum at a nearby school.  Teachers reported that having these additional trainings have improved their grasp of the concepts needing to be taught and how to check for understanding after instruction. 
Data Collaboration 

Grade level teams met in October with staff to review Fall DIBELS data, SuccessMaker and Waterford usages reports, and identify methods to monitor student activity and engagement when on the computers.  

2nd grade Teachers of the English Language Learner students met multiple times with RTI Coach to review DIBELS and AZELLA data in order to adjust reading groupings.  

Grade level teams met in October & November to monitor student growth on the SuccessMaker and Waterford programs, and use the different reports available at each grade to help develop lesson plans.  For example, 1st grade teachers identified sight words presented but not mastered by individual students and integrated additional practice on these words in the classroom for these students. 
Classroom Observations/Coaching
Classroom observations of every teacher were made by the principal at least monthly, with follow-up learning focused conversations held with the teacher being observed.  Observations focused on student engagement, pacing of instruction and direct & explicit instruction.  In addition, daily walk-through of every classroom was made by the principal.  
Instructional coaching was provided this quarter to improve instructional techniques for one 1st grade teacher, two 3rd grade ELD teachers and a 4/5 ELD teacher using a push-in coaching model.  Each teacher had opportunities to have support in lesson design, ideas to improve classroom management and specific reading and math instructional techniques.   Coaching was provided by the ELD coach and the Reading/Math coach for consecutive days in order to monitor teaching skill improvement progress.
